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Advanced Placement Literature & Composition 
2019-2020 / S. Hanson 

http://teacher.haywood.k12.nc.us/apenglishliteratureandcomposition/ 
Experiencing, Interpreting, and Evaluating Literature 

COURSE OVERVIEW: 
It should be little surprise that in the AP literature class we’ll spend most of our time reading, talking, and writing about 
works of literature.  It’s what we’ll do.  Because many of you have most likely never engaged in this sort of rigorous 
literary criticism you should expect to overcome a bit of a learning curve at the start of the year.  That’s normal and 
nothing to worry about.  Just two important reminders:  Keep up with your reading and read carefully (think about what 
you’ve read!).  Do those two things and most everything else will fall into place. 
 
Literary Analysis & The Internet 
Never, ever, ever look through the internet for answers or analysis of the material we are covering.  Do not visit sites 
like SparkNotes or Schmoop or anything similar.  I will consider that to be plagiarism (the stealing of ideas) and will likely 
assign a grade of zero for any relevant assignment.  This class is designed to help you learn how to think critically and that 
will not happen if you seek out someone else’s thoughts on the internet.  
 
How to Read 
When reading for class, always read with a purpose.  For this class that purpose is to understand a text and be prepared to 
bring that understanding to class to share it with others.  By understanding a text I mean that you can do one or more of 
the following: 
*  Explain how the author uses the formal elements of the work (e.g., characters, setting, tone, symbols, conflict, etc.) to 
achieve some purpose (tone, theme, characterization, etc.). 
*  Explain how the work relates to something else, something academic.  English works best as an interdisciplinary 
subject, drawing on history and psychology and philosophy and economics and political science and art and all of those 
areas of learning we tend to group under the larger heading of the humanities.  Explaining how a work fits into the ideas 
of other disciplines works well for class discussion. 
*  Explain how the themes or ideas of a work are reflected in contemporary events.  If the works we are reading are at all 
universal, then the ideas are not limited to a particular place and time but should be observable here and now.  Finding 
connections between the text and today’s news serves as a valid topic of discussion in this class. 
Note that the ideas above go beyond simply understanding the actions of a text.  It’s simply not enough to read a 
selection and come in with the knowledge of who did what. 
 
In the first part of the semester, I’ll provide you with a series of guides that go with each reading selection to give you a 
head-start on what to look for as you read.  As you read, you will need to use your sticky notes to “mark up your text,” 
noting passages of particular relevance and including margin notes of your ideas about that relevance.  This should 
provide you with the raw materials to be able to discuss the material in detail in class, and later on, write on it with 
accuracy and insight. 
 
How to Discuss 
Discussion is the bridge to understanding a text.  It allows us, as a class, to sift through various viewpoints and sort out 
what works and what does not.  Discussion is vital to the final stage of the process - writing - which depends on having 
clear, accurate, insightful ideas to share.   
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Discussion works best when it is led by the group and not myself.  I expect each student to be able to come to class with 
an idea ready to share (something that fits any of the three bullet points under “How to Read”).  During class discussion, 
you must: 
*  Be attentive listeners.  Show your engagement through your body language.  Look at the talker.  Don’t fiddle with your 
personal items or whisper to others.  It is alright to take notes, but be sure to orient your body toward the speaker, and 
look up from your note-taking at times. 
*  Stay on topic.  Allow topics to develop and evolve.  If someone brings up an idea for the significance of a particular 
relationship between two characters, do not then try to shift the topic to something else.  Let that idea bounce around a 
few times and be resolved in some way before shifting to something else. 
*  Be respectful of each other.  It is my experience that many students fear sounding stupid and choose to avoid speaking 
up as a result.  As an individual and as a class, we need to be okay with taking risks and being wrong and one of the keys 
to that is treating each other with respect.  Do not interrupt each other.  If you build off of someone else’s ideas, mention 
them by name.  Do not take criticisms of your ideas as personal attacks, and never engage in personal attacks of another. 
*  Be critical of each other’s ideas.  While always being respectful of each other, it is essential that we  learn to rebut each 
other’s arguments.  Discussion should be a Darwinian struggle where only the best ideas survive.  If an idea fails in some 
way - maybe it is not supported by elements of the text, or relies on a poor interpretation of a passage - it is up to you to 
point it out. 
*  Be sure to take part in discussion but not to monopolize it.  It is not acceptable to remain silent.  I will be keeping a 
tally of who participates in discussion which will form the basis of a participation grade.  At the same time, do not overdo 
it.  If you have a lot to say, speak up, but avoid monopolizing discussion.   
 
Our primary text this year is The Compact Bedford Introduction to Literature Seventh Edition by Michael Meyer 
(Bedford/St. Martin's:  Boston, 2006).  These books are wonderful and won’t be replaced for at least five more years.  Be 
nice to them.  Please. 
 
Below is a list of what we’ll be doing, though not necessarily in the order that we’ll be doing it since poetry and short 
fiction will be studied throughout the year.  There are no dates on the syllabus, but you can find all the relevant dates as 
they approach on the assignment whiteboard and the course website.  Please note that this is a working syllabus; we will 
make adjustments as necessary as the year progresses. 
 
Unlike your prior English classes, I expect, we will have very few tests.  That should make you happy.  However, we will 
write many papers and these papers will be the backbone of your grade this year.  We will read and talk to strengthen our 
ideas so that we can write academic papers that are perceptive and engaging and written with clarity and grace. Most 
students find this difficult.  If you happen to be one of those, do not worry.  It is supposed to be difficult.  Remember 
that writing is a process - plan, draft, write, revise, and repeat.   
 
A broad outline of each paper associated with each unit is given.  They may contain terms that mean little to you right 
now, but don’t worry, all will be made clear.  If you want to jump ahead, you can skim through chapter 45 in the Bedford 
text (starting page 1533) to preview different critical approaches.   I think you’ll find them interesting and, more 
importantly, useful in framing your ideas. 
 
Note that this only lists the major papers.  We’ll be doing other writing as well:  quizzes, memorization assignments, in-
class essays, directed reading questions, and informal writing.  These smaller assignments will be posted along with other 
AP-class info on the assignment whiteboard. 
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COURSE ACTIVITIES:  The titles and assignments below will make up the core of our study this year.  This is an 
ambitious list and specific choices are subject to change as required by time, skills mastered, and other class-specific 
considerations as well as student interests. 

I.  SUMMER ASSIGNMENTS 
 
Summer Assignments      Writing Assignment    
How to Read Literature Like a Professor – Foster  Analysis of selected works 
The Things They Carried* – O’Brien    Selection of ten passages and theme/device 
     or*  Dubliners* – Joyce      analysis 
Never Let Me Go – Ishiguro    Selection of passages and theme analysis 
      
II.  SEMESTER ACTIVITIES: 
 
Class Focus       Major Paper Assignment   
Poetry  
Poetry is one of the best places to start learning the formal elements of literature (see formalist strategies, Bedford text, p 
1538).  We will be studying poetry throughout the year.  The core of the poetry study will be centered about sections in 
The Compact Bedford Introduction to Literature.  We will also frequently use poems and prompts from previous AP Exams for 
both study and writing instruction.  By the time we’ve finished all of the literary terms in the poetry section (see below) 
should be familiar, and, I hope, you’ll have found more than a few poems that have opened up your eyes to what great 
poetry can be.   
 
The word as the basic unit of a poem   Papers: 
 “You Begin” – Atwood    Explication of poems of choice 
Competing interpretations of a poem   (See Bedford, chapter 20, p. 605, and 
“My Papa’s Waltz” – Roethke   chapter 29, p. 791)    
Reading Poetry (Ch. 19) 
 “The Fish” –Bishop (p.574) 
 “l(a” – Cummings (p.579) 
 “Introduction to Poetry” –Collins (p.584) 
 “Love Poem” – Nims (p.594) 
 “You’re Missing” – Springsteen (p.596) 
 “It’s the Law” – Sharp (p.597) 
 “If—“ – Kipling (p.599) 
 “Seniors” – Rios (p.600) 
Word Choice, Word Order, and Tone in Poetry (Ch. 21) 
 “Years End” – Kooser (p.619) 
 “Hazel Tells LaVerne” –Machan (p.620) 
 “Latin Night at the Pawnshop” – Espada (p.621)  
 “Veiled” – Mora (p.621) 
 “To the Virgins, to Make Much of Time” – Herrick (p.622) 
 “To His Coy Mistress” – Marvell (p.624) 
 “A Late Aubade” – Wilbur (p.627) 
 “Titanic” – Slavitt (p.632) 
Imagery in Poetry (Ch. 22) 
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 “In a Station of the Metro” – Pound (p.661) 
 “Dover Beach” – Arnold (p.649) 
 “The Blue Bowl” – Kenyon (p.656) 
 “Root Cellar” – Roethke (p.648) 
Figures of Speech (Ch. 23) 
“You Fit Into Me” – Atwood (p.667) 
“February” – Atwood (p.674) 
“Mirror” – Plath (p.676) 
“London, 1802” – Wordsworth (p.676) 
“Schizophrenia” – Stevens (p.677) 
“Marks” – Pastan (p.679) 
“Building an Outhouse” – Wallace (p.680) 
Irony in Poetry (Ch. 24) 
 “The Unknown Citizen” – Auden 
 “Rites of Passage” – Olds (p.783) 
 “Traveling Through the Dark” – Stafford (p.694) 
 “The Chimney Sweeper” – Blake (p.701) 
Sound in poetry (Ch. 25) 
 “Spring & Fall” – Hopkins  
 “To His Coy Mistress” – Marvell (p.624) 
 “Calypso’s Island” – MacLeish  
 “Blackberry Eating” – Kinnell (p.711) 
 “A Bird came down the Walk” – Dickinson (p.709) 
 “Player Piano” – Updike (p.707) 
 “Upon Julia’s Clothes” – Herrick (p.751) 
Patterns of Rhythm (Ch. 26) 
 “When I was one-and-twenty” – Housman (p. 738) 
 “Delight in Disorder” – Herrick (p.739) 
 “Still to Be Neat” -- Jonson (p.740) 
 “Sure You Can Ask Me a Personal Question” – Burns (p.741) 
 “The Lamb” – Blake (p.742) 
 “The Tyger” – Blake (p.743) 
 “What I Said” – Stock (p.746) 
 “Fast Break” – Hirsch (p.747) 
The Sonnet Form (Ch. 27) 
 “Shall I compare thee to a summer’s day” – Shakespeare (p.755) 
 “I will put Chaos into fourteen lines” – St. Vincent Millay (p.756) 
“Scenes from the Playroom” – Gwynn  
“Never Again Would Birds’ Song Be the Same” – Frost (p.866) 
 “Unholy Sonnet: After the Praying” – Jarman (p.757) 
 “Death Be Not Proud” – Donne  (p.793)  
Whole Class Explications 
 “A Valediction: Forbidding Mourning” – Donne (p.678) 
 “Next Day” – Jarrell  
 “Ulysses” – Tennyson (p.985) 
 “The Love Song of J. Alfred Prufrock” – Eliot (p.910) 
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 “Skunk Hour” – Lowell  
 “Death of a Hired Man” – Frost  
“Convergence of the Twain” – Hardy (p.631) 
 “Sunday Morning” – Stevens  
A Close look at Robert Frost 
 “The Pasture” (p.852)     
 “Mowing” (p.853) 
 “Mending Wall” (p.853) 
 “Birches” (p.859) 
 “Out, Out” (p.861) 
 “Fire and Ice” (p.863) 
 “Design” (p.864) 
 “Neither Out Far nor In Deep” (p.865) 
 “The Gift Outright” (p.866) 
Additional Selections from 
Seamus Heaney, Donald Justice, Wallace Stevens, John Donne, Thomas Hardy, Sylvia Plath, WH Auden,  
WB Yeats 
Independent Poetry Project 
At the end of the year, students will select a poet for an in-depth independent study.  There will be four components to 
this project:  1) a pamphlet introducing your selected poet; 2) a 750-word analysis essay of a selected poem by that 
author; 3) a recitation of one of your author’s poems; and 4) attendance at a Victorian tea party. 

Class Focus       Major Paper Assignment   
Short-fiction        Papers: 
 Selections from Dubliners, Joyce   Analysis of story of choice 
Plot, Ch. 3  (Intro. p. 63-64)    (see Bedford, p. 47-49)  
 “A Rose for Emily” – Faulkner (p.80-87)    
 “Three Girls” – Oates (p.73-80)   Gender criticism that includes at least two       
Character, Ch. 4 (Intro. p. 104-110)   of the works (see Bedford, p. 1548, 1567) 
 “Saving Sourdi” – Chai (p.110-124) 
Setting, Ch. 5 (Intro. p. 151-153) 
 “Soldier’s Home” – Hemingway (p.154-160) 
Symbolism, Ch. 7 (Intro. p. 211-214) 
 “Battle Royal” – Ellison (p.226-237) 
Theme, Ch. 8 (Intro. p. 239-242) 
 “The Bride Comes to Yellow Sky” – Crane (p.243-252) 
Style, Tone, and Irony, Ch. 9 (Intro. p. 259-263) 
 “Carnal Knowledge” – Boyle (p.267-281) 
Gender Issues Across Works (Intro. p. 1548)   : 
 “The Story of an Hour” – Chopin (p.15) 
 “Girl” – Kincaid (p.517) 
 
Additional Selections from 
Flannery O’Connor (“Good Country People,” “A Good Man is Hard to Find”), John Updike (“A & P”), John Cheever 
(“Reunion”), Grace Paley (“Mother”), Ernest Hemingway (“Hills Like White Elephants”), Steinbeck (“The 
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Chrysanthemums”), Faulkner (“Barn Burning”), O’Brien (“How to Tell a True War Story”), Gilman (“The Yellow 
Wallpaper”), Orwell (“Shooting an Elephant”) 
 
Our unit of short fiction will not only be used to work through how the formal elements work within each, but also 
introduce the larger issue of gender issues across works.   
 
Class Focus       Major Paper Assignment   
Reflections on Human Nature     Papers: 
 Lord of the Flies, Golding   Formal Analysis  (see Bedford, p.1538)  
           
Sometimes great works of fiction are great more due to the presentation of ideas than due to the formal elements, and 
these novels fit that bill.  They have beautiful moments of prose to be sure, but they’re about ideas.  We’ll tailor our 
analysis to these novels by breaking them down into their historical and philosophical context. 
 
Class Focus       Major Paper Assignment   
Exploration of Uncivilized Lands    Papers: 
 Heart of Darkness, Conrad   Formal, structural, or historical analysis 
Crime and Punishment, Dostoyevsky  (see Bedford, p. 1538, 1544, 1565-66) 
 
A note on Heart of Darkness:  It is short, but dense, and I recommend that you read it twice.  Historically, most students 
don’t like it the first time through, but most change their minds after the second reading.  Keep thinking it through and it 
will reward that second reading, so read it twice!  Crime and Punishment is one of those ponderous Russian novels that, 
while challenging, you’ll  
 
Class Focus       Major Paper Assignment   
Evolution of Drama      Papers: 
 Dr. Faustus, Marlowe    Formal or Structural comparison 
Hamlet, Shakespeare    (see Bedford, p. 1538, 1565) 
Rosencrantz and Guildenstern Are Dead, Stoppard     
Importance of Being Earnest, Wilde   
A Streetcar Named Desire, Williams    
    
Everyone knows Shakespeare is great but it’s not until you get a look at what preceded Shakespeare that he truly stands 
out.  The Everyman to R&G are Dead is a progression I hope you’ll enjoy.  It allows us to cover similar themes across from 
the Medieval period to the English Renaissance to (a bit of) the Enlightenment and finally to postmodernism.  It’s great 
for providing the contrast to really make these differences stand out, and to see what remains as a constant across time.  
Then we’ll move across the pond to America for a classic American play, and late in the year we’ll take a week to laugh at 
some of the wittiest dialogue ever written with Wilde’s The Importance of Being Earnest.   
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Class Focus       Major Paper Assignment   

Fiction 

The Past Haunting the Present    Paper:   
Jane Eyre, C. Bronte    Formal, historical, or gender analysis  
Beloved, Morrison     of one or both (see Bedford, p. 1538, 1565) 
  
In the next unit (if time and the weather allow) we’ll examine two great works written by women that deal with, among 
other things, the struggle for identity and belonging, the effects of intense suffering, and the haunting effects of the past 
upon the present.  While Beloved is a modern piece and Jane Eyre is a work from the Romantic period, these two works 
should afford some interesting parallels.  
 
Class Focus       Major Paper Assignment   
Fiction 
Magical Realism      Paper:   
One Hundred Years of Solitude, G. Marquez Formal, historical, or gender analysis  
     of one or both (see Bedford, p. 1538, 1565) 
 
This Nobel Prize winning author’s novel deserves a category to itself.  With this novel we will explore the genre of 
Magical Realism and delve into one of Latin America’s greatest works. 
 
Finishing the Year 
During the drama unit and at the end of the year, you will have the chance to browse through the handout of works that 
have appeared on the previous AP Literature tests and select a novel either on that list or another novel by an author 
whose works appear on this list for independent study.  The list is long and has so many wonderful works that we just 
don’t have time to read in just one year.  This is your chance to explore and read a work that specifically speaks to your 
own personal interests. 
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CLASS POLICIES 
 
Required Materials 
A binder with paper, a pencil and blue or black pen, sticky notes and tabs (for use while reading), and any text we are 
currently reading.  That’s it.   
 
Late Work 
Nobody’s perfect.  Once this semester, you may turn in an assignment up to twenty-four hours late without penalty.  If 
you are using this option, you must tell me at that time.  Otherwise, late work will not be accepted.  If you have particular 
issues - illness, whatever - that you think merits an exception, see me as soon as possible and ask for an extension.  If it is 
at all reasonable, you’ll get it.  No extensions will be given at any point starting the day before the due date.  Ask early. 
 
Extra-Credit 
No extra-credit assignments will be given.  You should keep your grades up from the start of the semester. 
 
Electronics 
Occasionally you will be allowed to listen to music while working on writing assignments.  At all other times, cell phones 
must be put in the wall organizer and any sort of headphone device must be put away, out of sight. 
 
Food & Drink   
Water and healthy snacks are allowed if consumed in a non-disruptive manner.  Fast food, candy, sugary drinks, etc. are 
not allowed. 
 

Food & Drinks 
Throughout the year we will be reading, discussing, and writing about great works of literature.  It is a civilized endeavor.  
I have found that drinking hot tea, a civilized beverage, adds a sophisticated ambience to these discussions.  Therefore, 
we have a tea cart.  I will supply hot water; feel free to bring in your favorite mug and tea.   In addition, Water and healthy 
snacks are allowed if consumed in a non-disruptive manner.  Fast food, candy, sugary drinks, etc. are not allowed. 

Punctuality & Absences 
Class begins precisely at the start time.  I expect you to be in your seat and ready to go.  Anything less will be counted as 
tardy. 
 
The PHS Tardy Policy is as follows:   
● All students late to school or class must sign in with ISS.  Students signing into ISS 5 minutes after the bell rings 
will be sent to the office for skipping. 
● Upon the 6th tardy students will be referred to the office by Sheila Aldridge, ISS.  Parents will be notified. 
● 7th Tardy - Lunch Detention 
● 8th Tardy and beyond - 1 Day ISS 
● Excessive tardies could constitute alternative student placement. 
  
Six absences per semester is the limit.  A seventh, eighth, and ninth absence may be made up in Saturday School.  Any 
absences over nine (or six if missing days have not been made up) results in a failing grade for the class, unless an appeals 
process is successful. 
 
Grading  
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Due to grade inflation, most students entering this class have been used to receiving A’s on the bulk, or even the entirety, 
of their work.  The standards of this class will be much higher and you should adjust your expectations of what is a good 
grade.  A more detailed explanation of expectations is included at the end of this syllabus in the Reference Guide. 
 
Each of your assignments will be weighted based on its overall significance and then averaged with all other 
grades.  Weights will be: 
0.5: A minor assignment, something quickly completed. 
1.0: A standard classroom assignment, a daily grade. 
2.0: A pop-quiz or short in-class writing assignment 
3.0: An announced quiz or significant in-class writing assignment. 
4.0: A test or out-of-class paper. 
 
AP Exam 
You are required to take the AP Exam at the end of the year.  The AP English Literature and Composition Exam uses 
multiple-choice questions and free-response prompts to test students' skills in literary analysis of prose and verse texts.  
The multiple choice section tests critical reading skills. Students read several passages and answer questions about the 
content, form, and style of each.  The free-response section tests students' ability to analyze and interpret literary texts by 
composing clear and effective essays. 

 

Exam Format 

Section I:  Multiple Choice—55 Questions | 1 Hour | 45% of Exam Score 

● Includes excerpts from drama, verse, or prose fiction 
● Each excerpt is accompanied by several multiple-choice questions 

Section II :  Free Response—3 Free-Response Questions | 2 Hours | 55% of Exam Score 

● Students write essays that respond to three free-response prompts from the following categories: 
● A literary analysis of a given poem 
● A literary analysis of a given passage of prose fiction (this may include drama) 
● An analysis that examines a specific concept, issue, or element in a work of literary merit selected by the student 
 
Personal Conferences 
I will be available to meet with you as needed, before or after school.  Schedule an appointment with me ahead of time 
for 7:30–7:45 or 3:10–3:25.  Do not miss your appointments.  During these conferences we can discuss questions or 
problems from prior papers, or I can help you with any problems on papers you are currently working on (such as 
sentence structure, logical organization, balancing generalizations with specifics, tone, voice, diction, etc.).  Have an idea 
of what you want to work on before coming in to a conference.  In addition, all papers will be returned via individual 
conferences, scheduled before or after school, beginning the day after the paper has been turned in.  This means you can 
plan on getting your papers back within 1 to 10 school days of turning it in.   
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AP English Literature and Composition 
Course Policies 

Questions? 
Feel free to contact me via e-mail at shanson@haywood.k12.nc.us when you need some help.  I can’t guarantee quick 
turn-around on an answer, but I usually check my e-mail quite often.   
 
For more information 
Checkout apcentral.collegeboard.com for complete information on the AP curriculum and exam.  Please be aware that there 
are two AP English classes:  AP English Literature and AP English Language.  Make sure any information you look for 
on the website is for the correct course. 
You may also find assignments and resources on my 
website:  http://teacher.haywood.k12.nc.us/apenglishliteratureandcomposition/ 
 

 
 
I have read the rules and policies for AP Literature and understand Mrs. Hanson's policies.  I have paid special 
attention to policies regarding absences, make-up work, and contact information. 
 
Student Signature  ________________________________ Date  _____________ 
 
Parent Signature  _________________________________ Date  _____________ 
 
Parents/Guardians:  *How should I contact you if the need arises? 
 
Phone #______________________________(home/cell/work)_________________________(home/cell/work) 
 
Throughout the semester, I will send out an e-mail note to everyone on my list with class news.  I’ll cover things like what 
we are doing, what we will be doing, and upcoming papers and tests.  In my experience, it is common for parents to not 
really know what is going on in their child’s classes and this is my way of trying to make sure that you do.   
 
If you are interested in being on this e-mail list, include as many e-mails as you’d like included below, and I’ll add them to 
the list. 
 
E-mail address       E-mail owner (optional, but helpful) 
 
______________________________________________ ______________________________ 
 
______________________________________________ ______________________________ 
 
______________________________________________ ______________________________ 
 
______________________________________________ ______________________________ 
 
______________________________________________ ______________________________ 
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What is your child’s greatest strength? 
 
 
 
 
 
 
What is a talent your child might be able to share with our class? 
 
 
 
 
 
 
Is there a topic or interest that fascinates your child or that he/she is an expert on? 
 
 
 
 
 
 
Are there any “pet peeves” that upset your child that I can try to avoid? 
 
 
 
 
 
 
Is there anything else I should know about your child to help ensure he/she has a successful semester?
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Reference Guide 

 
How to Create and Turn in Digital Work 
We have a class set of chrome books that we will use often.  Unless otherwise noted, all assignments will be created in 
your personal Google Docs folder that I’ve set up for you using your HCS email account.  Think of Google Docs as your 
digital notebook.  That folder will be named according to the following convention:  “First Name Last Name, AP Lit”.  
Each assignment will provide you with a title each document should be named with.  Use only this title.  Creative 
exceptions will be penalized ten points. Always create the file inside your personal Google folder immediately at the 
beginning of the assignment.  Again, exceptions will be penalized ten points. 
 
I will post assignments in Google Classroom and completed assignments will be turned in there.  Think of submitting to 
Google Classroom as if you were physically handing in your paper.  Papers submitted via Google Docs and  Google 
Classroom need not be physically printed out.     
 
How to Format Written Work 
Unless otherwise noted, all written work should be formatted according to MLA-style guidelines.  The first page of your 
written work should use an MLA header created in the following way: 
 
*  Create a page number header with your last name in front of the page number. 
*  Set line spacing to double.  Alignment to left-justify (the default).  Ensure margins are one inch all sides. 
*  In the top left corner, type your name and press enter. 
*  Type the teacher/instructor name.  Use a title (Mr., Ms., or Dr. as appropriate).  Press enter. 
*  Type the class name.  Press enter. 
*  Type the due date in the following format:  Day Month Year (e.g., 14 August 2019).  Press enter. 
*  Set Alignment to Center Justify. 
*  Type the title.  Press enter. 
*  Set Alignment to Left Justify. 
*  Begin typing assignment.  Be sure to indent paragraphs.  Avoid additional spaces between paragraphs.  If your word-
processor automatically adds them, you can use shift-enter to avoid them or change the default settings. 
*  Fonts can be any of the following:  Times New Roman, Arial, Helvetica or Garamond.  Size should be 12 point only. 
 
Again, exceptions will be penalized ten points. 
 
You should end up with something that looks like this: 
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                     Hanson 1 
 
Shannon Hanson 
 
Dr. Hopes 
 
AP Literature 
 
19 August 2019 
 

Title Goes Here 
 

Writing starts here. 
 
 
 
 
 
The Essential Question 
The essential question is always the same, and it proceeds from the following assumptions: 
 
1)  The artist, whether a novelist or poet, director or painter, has something, an idea, an emotion, whatever, that they are 
attempting to convey to the audience. 
2)  Whether they are conscious of doing so or not (hint:  the better artists do their art deliberately), artists will use various 
devices to achieve these effects. 
 
These two assumptions lead us to the focus of the class:  This class, and the analysis we write in it, will focus on 
illuminating the connection between various devices and the effect they produce. 
 
Thus our essential question is:  How does the artist use X in order to achieve Y? 
 
When we flip this around, we get our basic format for our thesis statement:  Explain how X does Y,  where X is 
something observed and Y is some insight into the significance of X – why it matters or what it does that we care about. 
 
Here are some examples, with the X section underlined, and the Y section in italics: 
*  In “To Paint a Water Lily,” Ted Hughes uses imagery to show the difficulty inherent in the artist’s task to make grotesque nature 
appear attractive. 
*  In Beckett’s Waiting for Godot, the passage of time in the play is uncertain and this supports the play’s theme that life is a 
confused struggle for meaning which likely does not even exist.     
*  Never Let Me Go uses grey diction and imagery in its setting to create an isolated and reserved tone while All The Pretty 
Horses uses red diction and imagery in its setting to create a passionate and emotional tone. 
*  Her dynamic character arc, that moves her from preacher’s daughter to African wife, reinforces the anti-Western, pro-African 
theme of the novel.  (Refers to Leah Price from The Poisonwood Bible.) 
Important note:  this is not limited to literature.  Most college courses examine how observable phenomena relate to 
something else.  In history, this might be a certain number of reasons for the decline and fall of the Roman empire, where 
the reasons are the X and the fall of the empire is the Y.   
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In biology, this might be the relationship between factors like light and fertilizer in the growth of a particular species of 
plant.  The X factors would be light and fertilizer and the Y would be its resulting growth. 
 
Writing Reference 
The thesis statement - The paper’s central idea should be expressed in a single sentence - the thesis statement - found, 
most typically, at the end of your introductory paragraph.  It should explain how something you have observed is 
significant in some way.  In AP Literature, we will most commonly analyze literary works formally, that is, by explaining 
how particular literary elements work to produce some overall effect.  Consider the following prompts from previous 
Advanced Placement Literature exams to get a sense of what is being asked: 
 
a) . . . write a well-organized essay in which you analyze how Shakespeare uses elements such as allusion, figurative 
language, and tone to convey Wolsey’s complex response to his dismissal from court. 
b) . . . write an essay in which you analyze how the author’s use of language generates a vivid impression of Quoyle as a 
character. 
c) . . . write a well-developed essay in which you analyze how Erdrich depicts the impact of the environment on the two 
children.  You may wish to consider such literary devices as tone, imagery, selection of detail, and point of view. 
 
A strong thesis of this sort connects specific devices to a particular effect.  Always be specific.  For example, a reasonable 
thesis for A above would be: 
 
Biblical allusions and a self-deprecating tone reveal Wolsey’s despair and enlightenment upon his dismissal from court. 
 
So here the thesis is a restatement of the question, with the key parts made specific.  What elements are being used?  
Allusion and tone.  What kind of allusions?  Biblical ones.  What kind of tone?  A self-deprecating one.  What is Wolsey’s 
complex response?  Complex suggests something with at least two components, and here he is in despair over the loss of 
his position, but also enlightened about the nature of pride and man, something that may have seemed abstract to him 
before but is now far more tangible.  
 
Note you could easily write this as:  Shakespeare uses Biblical allusions and a self-deprecating tone to reveal Wolsey’s 
despair and enlightenment upon his dismissal from court.  There is nothing terribly wrong with this sentence, but it 
contains a layer of information (“Shakespeare uses”) that is largely unnecessary and my suggestion would be to cut it as it 
is above. 
 
This is not the only way to write a thesis statement in AP Lit. class, but it is the most common for this class. No matter 
what though, your thesis should detail some observable phenomenon and why it matters (state what you have observed, 
ask yourself “so what?”, and make sure you have an answer to that question in your thesis).   It should express this 
relationship in a single sentence (note that it is possible that a thesis might need more than a single sentence to express, 
but that is far enough into your academic future - graduate school and beyond - that we are not going to worry about it). 
 
Formal analysis, one of the main approaches we will use this year, means that we will tend to focus on the text itself and 
not on any outside sources such as histories or biographies.  It also means that the insight bit of the thesis statement will 
usually be related to tone or theme.  So if you figure out an important theme in the work and you observe some literary 
devices which reinforce that theme, you have the raw materials you need for an excellent thesis statement. 
 
When developing a thesis based on formal analysis consider this basic template: 
The author uses X [some literary device or devices] in order to Y [where Y is some effect created, often a tone or theme].   
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Here are a few examples of this idea in action that I’ve pulled from the last few semesters of AP Lit. papers.  As in the 
essential question section above, the X section is underlined and the Y section is in italics.  Note that there can be more 
than one X (e.g., in the third example below), but there is rarely more than a single Y. 
*  Dostoevsky uses dialogue to highlight the differences between Raskolnikov and Svidrigailov, revealing the contrast between 
the ordinary and extraordinary man. 
*  The figurative language used in Richard III highlights and emphasizes Richard’s abhorrent qualities and contributes to his 
characterization as the villain. 
*  Using the tools of syntax and figurative language, Joseph Conrad constructs a foreboding atmosphere in his novella Heart of 
Darkness.  
 
In some high school and community college classes, you will come across a form of thesis that is often called a listing 
thesis, like this one I found with a quick Google search:   
 
Peanut butter and jelly sandwiches are the best type of sandwich because they are versatile, easy to make, and taste good. 
 
This is a thesis structure that is paired with a formulaic essay structure, often known as the five-paragraph essay (an 
introduction, three body paragraphs, and a conclusion, where the three body paragraphs align with each of the three 
items in the list - here that would be a) versatile, b) easy to make, and c) taste good).  It is a writing structure for 
beginning writers that is not appropriate for any competitive four-year college.  It is not wrong exactly, no more than 
learning to ride a bike with training wheels is wrong.  We are going to skip the training wheels step because all too often it 
stymies long-term writing progress.  Do not use a thesis statement like this for AP Lit. 
 
The topic sentence is similar to a thesis statement, but while a thesis statement offers the central idea of the paper as a 
whole, the topic sentence expresses the focus for a particular paragraph.  It should be the first sentence of each of your 
body paragraphs.  Each topic sentence should provide support for the overall thesis statement.  For example, using the 
example thesis above (the one about Wolsey, not peanut butter and jelly sandwiches), an appropriate topic sentence 
might be something like: 
 
Wolsey sees Lucifer as a kindred spirit, an allusion that highlights both his pride and his downfall. 
 
Based on this topic sentence, this paragraph can be about only biblical allusions in the text comparing Wolsey and 
Lucifer.  Anything else is off-topic, and goes somewhere else.   
 
Whenever you have a topic sentence that follows a body paragraph, you should start the sentence with an introductory 
word or phrase that acts as a transition from the previous body paragraph to this one. 
Though Wolsey might be as prideful as Lucifer, he realizes that this pride comes from his own foolishness, and shows 
how he learns something from this setback. 
 
The underlined part of the above sentence acts as the transition, and will allow your paper to move smoothly from one 
idea to the next.  Though you will sometimes see transitional devices placed in concluding sentences, I think you will find 
that confining them to the beginning of the topic sentence yields better results. 
 
It is common for beginning writers to leave the concluding sentence off.  Do not make that mistake.  The concluding 
sentence ties all the evidence presented in the paragraph together, and then, hopefully, takes it one step further.  Ideally, 
this sentence will link the evidence and explanation of the paragraph back to the significance part of the thesis statement.  
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It gives you a chance to explain why this part of the argument matters.  This is the sentence where you answer the 
question: “so what?” 
 
In the middle of the paragraph, between the topic sentence and the concluding sentence, goes all the evidence and 
explanation necessary to provide support for the topic sentence.  In an English class focusing on literary analysis, the 
bulk of this evidence should take the form of textual evidence, direct quotes from the text that are being used to 
support your argument.  Textual evidence should never be left as a sentence all by itself, something we will call a quote-
bomb.   
 
For example, let’s say a student wants to write about how Joseph Conrad often describes Africans as shapes or objects 
instead of human beings.  And so the student quotes this sentence in this manner: 
 
“Near the same tree two more bundles of acute angles sat with their legs drawn up.”   
 
So that is a quote-bomb, and it is wrong.  Do not do it.  Ever.  What you need to do is select the most important parts of 
that sentence, edit the unnecessary parts out, and then integrate what is left into your sentence.  So what’s the bit we 
really need?  The acute angles line, right?  And if we incorporate our argument into it, we can combine both into an 
effective sentence.   Like this: 
 
Conrad’s description of the Africans often dehumanizes them - reducing them to “acute angles” instead of human beings 
(Conrad 32). 
 
Okay, that is what you need to do for this class.  One common pitfall of most high school English students is the not-
really-integrated-comma-splice integration sentence.  So a comma splice is when you join two independent clauses (a part 
of a sentence that could stand alone as its own sentence) with just a comma (e.g., I went to the store, I bought eggs.)  
Often beginning students will integrate their textual evidence by taking their sentence and tacking on a quote-bomb after 
it and joining the two with just a comma.  For example: 
 
Svidrigailov stays relaxed even as he talks about anything, “Svidrigailov himself was exceedingly cool and quiet as he was 
saying this” (253). 
 
Do you see how the sentence above connects the two parts with just a comma?  Neither part is integrated with the other.  
The quote is just a quote-bomb connected to another sentence with a comma splice.  It is wrong.  Do not do it.  Ever.  If 
you have problems integrating evidence, and I expect many of you will, be sure to ask for help.  I will happily work with 
you to show you how to take the evidence you have selected and properly integrate it into your sentence.   
 
How much evidence is needed in any particular body paragraph?  As a guideline in this class, each of your paragraphs 
should have between three and five pieces of textual evidence.  Any less tends to be unconvincing and any more tends to 
be unnecessary.  There are, of course, exceptions to this, but they tend to be rare.  If you think a paragraph you are 
writing fits one of those exceptions, ask and we can talk about it.  Maybe it does.  
 
Let’s talk about explanation.  Evidence never speaks for itself.  It is never obvious.  If it is, it does not need a paper to 
explain it, so why are you bothering to write about it?  So every single piece of evidence you cite in your writing needs to 
have something that explains how exactly it means what you say it means.  The key problem English students tend to 
have is restating rather than explaining the evidence.  Note how it is done in the sample just below. 
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Let’s put this all together into an example.  Here’s the prompt:  Explain how a literary device conveys a theme in the 
opening paragraph of The Poisonwood Bible.  Here’s the answer: 
The imagery of the opening paragraph reveals the tension between life and death that permeates the novel.  Frogs are 
“clutched in copulation, secreting their precious eggs onto dripping leaves,” which emphasizes life throughout.  The frogs 
are in the midst of reproduction, the act of the creation of life.  The eggs, a symbol of life, are precious.  The leaves are 
wet with water, another symbol of life.  The same creatures, on the other hand, are “delicate, poisonous frogs war-painted 
like skeletons.”  Here the imagery is one entirely of death.  The fact that they are delicate emphasizes the fragility of life, 
while poisonous, war-painted, and skeletons all emphasize their links to death.   That both life and death are created in a 
single image reinforces their close ties to each other.  The paragraph closes with an image of a “choir of seedlings arching 
their necks out of rotted tree stumps.  Here the image entirely focuses on how life, the choir of seedlings, grows out of 
the death of their ancestors, that is, the rotted tree stumps, a symbol of death and decay.  By opening the novel with such 
a clear theme, Kingsolver makes it clear that this theme of the interplay between life and death will serve as the 
foundation that the work rests on. 
 
Here it is again, annotated: 
The imagery of the opening paragraph [what is observed - imagery] reveals the tension between life and death that 
permeates the novel [the significance of the imagery is that it reveals theme - between the two this is our topic sentence].  
Frogs are “clutched in copulation, secreting their precious eggs onto dripping leaves,” which emphasizes life throughout 
[integrated textual evidence w/ a suggestion of explanation].  The frogs are in the midst of reproduction, the act of the 
creation of life.  The eggs, a symbol of life, are precious.  The leaves are wet with water, another symbol of life [These last 
three sentences all explain, specifically, how the first piece of evidence reveals images of life].  The same creatures, on the 
other hand [this transition signals we are switching gears from life to death], are “delicate, poisonous frogs war-painted 
like skeletons.” [the evidence] Here the imagery is one entirely of death.  The fact that they are delicate emphasizes the 
fragility of life, while poisonous, war-painted, and skeletons all emphasize their links to death [explains how the evidence 
signals death].   That both life and death are created in a single image reinforces their close ties to each other [explanation 
relating the first two pieces of evidence together].  The paragraph closes with an image of a “choir of seedlings arching 
their necks out of rotted tree stumps [evidence].  Here the image entirely focuses on how life, the choir of seedlings, 
grows out of the death of their ancestors, that is, the rotted tree stumps, a symbol of death and decay [explanation of that 
evidence, showing both life and death in one image].  By opening the novel with such a clear theme, Kingsolver makes it 
clear that this theme of the interplay between life and death will serve as the foundation that the work rests on 
[concluding sentence that addresses why this matters - it will be a central idea of the novel]. 
 
In AP Lit, we will focus on writing solid body paragraphs and turning those into strong pieces of analytical writing.  The 
above should help clarify exactly what I mean when I use particular terms and what I expect you to be able to do.  
Writing can be deceptively difficult.  It will take substantial practice and effort to write something like the paragraph 
above, but all of you are capable of doing so. 
 
Rubric for Written Work 
The grade you receive for your written work should never be a mystery.  I’ve provided a description below of the 
particular standards I’m looking for.  Early in the semester, I may tell you that I will focus my grading on certain areas 
below (for example, we will focus on body paragraphs over introductions and conclusions at first and that will be 
reflected in the grading).  But by our last paper, I will be looking for a paper that does all of the following: 
 
1) An introduction that introduces the topic in such a way as to encourage the interest of the reader, and ends with a 
thesis statement that contains both an observation and an explanation of that observation’s significance..  In formal 
literary analysis, this will take the form of explaining how one or more literary devices produces a particular effect. 
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2) An organizational paragraph structure where each paragraph builds logically off of the one before.  The paragraphs 
should not be able to be easily reordered as that is a hallmark feature of a five-paragraph essay, which you should be 
moving past. 
 
3) Body paragraphs  
A) that feature clear, analytical topic sentences,  
B) that are supported with plentiful evidence, the bulk of which is well-selected, well-edited, and well-integrated textual 
evidence,  
C) that explain how the evidence supports the topic sentence through supporting commentary,  
D) that end with a concluding sentence that, more than summarizing the idea,  expand the idea, tying it back to the thesis 
statement,  
E) and that are unified around the subject matter of the topic sentence. 
 
4) A conclusion that restates the thesis without merely parroting it and which broadens out to a larger idea that makes the 
paper’s case for its own significance.  
 
5) A mastery of spelling, punctuation, and grammar with no simple errors and few (or none) of any other kind. 
 
6) The use of transitional devices to link not only paragraphs but ideas within paragraphs as well.  
 
An A- paper does all of the items above reasonably successfully (or whatever shortened list of the above I give you for an 
assignment).  A mistake here or there, as long as it is an exception to the overall paper, will not necessarily hurt your 
grade too much.   
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Grades higher than an A- will offer: 
*   Improved stylistic elements, such as  
  A) Strong word-choice  
B) Purposeful sentence variety in both length and structure (e.g., simple, compound, etc.) 
C) Graceful sentence structure through such elements as parallel structure, sentence balance, periodic sentences, and 
(carefully used) polysyndeton 
   *  Insightful, thoughtful, creative, or otherwise powerful argumentation 
 
 
Grades lower than an A- will suffer show a greater and greater failure to meet the standards above.  Of particular note: 
*  Failure to meet minimum page length requirements - the maximum grade possible of a paper will be its fraction 
of the length requirement, up to a maximum value of one.  For example, a paper that is two pages out of a 
minimum of three will have a fraction of ⅔, and thus a capped grade of 67. 
*  Papers that repeatedly suffer from simple errors (things learned for the first time in elementary school - capitalization 
of proper nouns, for example) or that show a clear negligence and disregard in proofreading will be penalized severely. 
*  Papers that are found to be guilty of plagiarism, whether using exact words without attribution, using ideas without 
attribution, or failing to sufficiently alter paraphrased sections, will receive a grade of zero and a referral to the principal. 
 
In general, having a solid, analytical thesis statement and meeting the standards of the body paragraph in three above in a 
paper free (or nearly so) of simple errors should earn a B or better.  Make sure you have a solid thesis and solid body 
paragraphs, proofread your written work carefully, and it will be hard to make a poor grade.  Always ask for help when 
you need it.  Or even when you are not sure if you need it or not. 
 
 

 


